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The Effectiveness of Multimedia Programs in
English Language Learning
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Abstract

The purpose of this study was to explore the comparative effectiveness of two
multimedia programs of English language instruction using movies: one using bi-
lingual subtitles plus real-time difficult key word subtitles in Chinese and English
(BSDK), and one using bi-lingual subtitles in Chinese and English (BS). The study
focused on private vocational high school students’ learning effectiveness (content
comprehension, listening comprehension, vocabulary learning) and learning attitude
(motivation, confidence, anxiety level). The results indicate that the BSDK program
achieves a higher level of comprehension in content, listening, and vocabulary than
does the BS program, and that the BSDK results in a more positive learning attitude
than does the BS program. It was found that the integration of a contextual language
environment and the insertion of focal key words is particularly helpful for students

who are less motivated or confident, and those experiencing high levels of anxiety.
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FREFERBI S By 1 1S 2 BB AC BRS¢ JIRIRE T » AN R At B2 T B DA el
Ry 2R ~ BB L TR - M X BIRY BB 8 3¢ J7 - fE L Bk by
T BELARABNL  RER T EL FWMAEHE, - MEHEBFE]
PR EE TR R KR EE & B IR — 23 28 8 gE i i uh & a e
I % A S A R BORANE RV ZE T H (CKNEEES » 2006) -

BISE AR HT H BEN LSRR E RN AR TH TS - &
KBRS ~ B~ BE o KBS S ISR GE B A B i HEBR T (Sankey,
2003) - HpdhaEsg B 285 XRE 07 it A 58 8RR S 3E w0 8 BRI EE
BE B8 ? &S A R B WA R BRI IR R E | - A EEE
BEREAE® 2 N L2 LB RN T - KPR AN E ERINEE
MAEREEZEMRNAER  SEEBEM 2B AFBAER K ENELSUR
(Najjar, 1998; Park, et al. 1993) - RAFZFEBDEZWFMEAR » FEEHE
PRI (Cerpa, et al. 1996; Sweller, et al. 1998 ) - Ktk - fE L HEAS b 3% 5T
HRAN IR A BRI - R E R SRR R S M T RE R B R GE R
R S B E RS B R (S B DI R -

B A Z B B Ry BT - SURIE I S e B ny i B 2 8 5 g E 4 P K
U (modality effect) (Mayer, 2001; Penney, 1989; Sweller, 2003b) - HE
e 2BAV PRS2 BN A A B PR B EE T =0 - R e B 78 35 [ IR 3 i bl 52 B B 8
ARV RRCE R+ AR B i e TP B 5 B A 55 TGRS R AR R
i 1 2 [0 T PR AR SR R B ey -+ oy o P B — 3SR B A S S T =0 e 1 ) B2 3 Tl
(Mayer, 1996; Tiene, 2000 ) ° #5352 B A =0AH B BE G ny 3R B R A O B
EIFA BB R B R EE B - 20 2 e B AR 22 i R R (visual-
spatial sketchpad) EZA 3% AK (articulator or phonological Loop) (Bad-
deley, 1999) » HHARZHIRW - % [FIIF 2 B0 Hb & 8 B — i E iy i 2 AR
RAERF - R AR E R A RA SN TFCEE (working memory ) * A 5iE
% AR EAH A3 A PR & IR 1 2 AR SR AN (cognitive overload) » KA FIJ A&
H o [HAEREKEN S LV mE RS R (i S B PR ) R 2B - RIERE R 1R
ANFERMHERE - AR AR - AR IR R R RS R B E B S - B
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PREEBG G TRER IEEIBIE - FF2 MRS ER A R RS EEN L EE (FE
HE P FIEE T (auditory text) ) ELEFRSHEIMVILEEENE 2B (BFEM
BB E LT (visual text) ) HEFENEE KR (Mayer & Moreno,1998;
Mousavi, Low & Sweller, 1995; Tindall-Ford, Chandler & Sweller, 1997) - [k
B 25 I 98 B2 8 M 3 2 2 RS IR AU~ TR SR B % gR R R AR =5k (Mayer,
2001) ° KL - ZEEEENER 25T 2K % GRS AT RE & I 2 E Z R A A
o] 1T 5 B ER T R -

ST LA 7o R BT SR K ER 0 0 A S8 BE R AR A 0 AT REEE K
i RE A KRS ERHE - 5505 O R E RS ETE R - R 2 R
A A Ry B BB G 7 B E B R B 2 BT AT R A S B2 sk 2 H
R BEBSERBE -S2EHEITNEEEHE » O BTN AR R IE 25
& LHBEERGERFHE TSR BN T2 EEEE2EHESE
jJEPEEE@IEE (Carrell,1984; Mayer * 2001) - SUARFCATREEYEE BUE Fy
BE BB GRS A~ PR B A T s B 0y B H B AR R = P
1FHYAE - E% » KL HE B 2 18 22 8 s BRI ST KB o B AR B i e 22
R 2 D PRET R RE I R R - IR Z I TR e Y BT RE s B S
HyFIH (Leon & Revelle, 1985; MacLeod & Donnellan, 1993; Sorg & Whitney,
1992) - RBPEERIEEER - 385 BE A FEAYIREE T & 38 50 2 P B st i fH
BN E A ARE B - [RIT 82 850 5 ALK W£B1ETLEﬁHﬂﬁﬂkﬁb@Tﬁib%
Bl EEFEEEEE (Krashen,1981,1987) o KIILFRAERE B - E.0
YA [F] B2 RE RS ] RE &y s B T R -

R Bl - ARWFFERIi e HINERE SR e R 28 720 (PR EEErw
IR EERR S BN 5~ o EE R ) WA RS2 E I (NABE - JEJ7H
fRflrfs2E ) EEERE (F - .0 BR) B8R 2 KT H %
A5 15 270 B B 3 B I SR RN B Gy - SRR BT B G BB B G A - IR K
LA J B2 7E RE A — 2P iR
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ZIRE R E E R R BMNAERHA T AR (verbal form) (EIRISCTF (print-
ed text) EAIIEICS (spoken text) ) FIEMGRIURE (pictorial form) (flE (il-
lustrations ) ~ M F (photos) ~ [EJr (graphics) B¢Hh[E (maps) WUEFREE Fr -
BaEh (video) ~ #1E (animation) ) WEIEREF 2HREE 0 (Mayer,
2001) -
ZIKAE BT R AR S R A EIEE M (selecting images) ~ EEFEF
(selecting words) ~ #H#%[E Fr (organizing images) -~ #H#%F (organizing
words) FI1¥ & (integrating ) 55 FiMEISHAS » 77 5275 & B B2 38 o0 FIl H 8 5 B
e B E 5 8 i & A B S & AR R AR SO TR+ [ 45 3 B S5 5 S
AJE TAERCIEE (working memory ) [AIRFEE » [KI £ 7 A XAV EE & A4S - 0
MEMCIEEEA S - EAEEZRVMEHE B - DRA2EE (Mayer
& Anderson, 1991; Mayer & Gallini,1990; Mayer & Sims, 1994) -
% e B WY PR A B A 2 AR R SR AR R - AE A BRI SE iy LB b A B H AR
R R N E B RS T EGFS E G - AR — M EEE R &
AMBVEETI AR s KL fEEREE R b - B2 L B R B i 75 22 < ARG 17 5
POHIEIRIREE - HhAh - Mayer (2001) JREHEH L BEEECRERE N AHSEN =
(ERESSI 5

1. MEEEE RS 1 (dual-channel assumption )

B "EEEHX ) (sensory modality) E@ﬁﬁﬁ%% » NJE B W I AH A

L RYA AL S N N nﬂ@,\lﬁi\% WA EE (visual channel) R A B
BN EHE S EREWEEEEIE (auditory channel) » HXiE " EHEX | 194

JERE - EEE R EHEEA TFCERE RN FIRE (verbally
based) B EERAIRE (pictorially based) ° &M A& 5 =& LAPaivio
EENEM A (dual-coding theory) JuZfE (Eysenck & Keane, 2000; Mayer, 2001;
Sternberg, 2003 ) - EERGE 2 M 2K R A S SRS ORI R BEAY B 3 - 2 /s A
RN RBAIRMR ] 43 Ry dB 5 R (verbal system)) (LUER 77 s B ~ 5258 09 s
AH ) FIFEFES 24 (nonverbal system) (JEHEIEG - IREE SRS
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) (Paivio,1971,1986; Paivio & Begg,1981) - HEFEEMWE "EE , A—F
e EEEA - T WA EREEEEEA -
2. "HIRAE &M%, (limited-capacity assumption )

A FA AR B R E Y - — R ATRE R AN E R AR - SRR
EERYRER - FHEHEREE BB B D5 (echoic memory) ° A T{EFiLIE (work-
ing memory) ° MMAFEAELE (long-term memory) - I HidBEE =
R - SERRZEH TR ERNE T - Bbatet & ELEEHRE S # AR E S EEN
PR+ TR E R R A NMEREE - B & 5 B T s i 8 A
R -

3. P FEEMREL , (active-processing assumption )

ANFEFEB EEEEHEAE - AR EOE RN EEIMHE — B r R A AS b
B 28 R B 1T B S L B R - 18 2 0GB 8 1 38 S B A v A A = A BRI R At
KE » ZREREHY R E R B EFHE G A UG K 8 M s iU A EE SGRE
Wy 2 - AT RN e AR & - EAHRE KA EENAH (May-
er,2001) - ZEERSHM RiFHy EHFECE B EET - AR S E R (Balluerka,
1995; Schuster & Carlsen, 2009) - [KIt » SFEHM 2IRAVEGT H A BB ELE
BEEEPRMEN KBRS ERE - NER L EEE 287 R A&
faf » HET T RE LB RE I 0 B O -

(=) BRI A]

KRB 2 B ae B2 YRR A B & » Mayer 2 T IR A - AW 5EL0KF
FE B 26 AR I Y ~ BFR BRI AN ~ 22 RER R ~ SEHE AT ~ B AT - 28R
JF B~ fEaREHIA #4440 (Abrams & Christ,2004; Mayer, 2001,2005; Mayer &
Moreno, 2003 ) :

1. Z A8 Al (multimedia principle )

LR EN RN R KE - BERF 2 A RS E R
& o 5 I [ 45 Ar B AR M A BRUE 2R A -t m] DU BE 4250 A BE i R E ARG B e
HBERMGEM  HEHXFE DB MEEF R 28 R HK - BEEG K CFE—RE
BRI - BB A 25 s e e S B S AR Y - DI B 2 A e el B = AT A
o JREN - AHRIAYHOR AT DU BB 45 F A8 e S il S5 A [R) 9 7 AR ST - Ei R
BB SCRAAAE AR B BN AN FEEE o 58 S ] 5 SR A AN R Y EREEOR - BET I
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LCA A EANEEAH A HUR o F DLER A fE [ 45 Je S0 7 — e R BLAY B2 8 UR & LE 0
PRI 7 2B E RO - I s U200 [ e B S — e 52 B IRp A B S B A B 1
FFEEASE R (Paivio, 1986) °

2. R #E R Al (temporal principle )

% RS AN E Ry 2R KBRS &R B H R - B2 N2 R
AUESE B B - R I AR B py B AR S R -

3. Z2f R R A (spatial contiguity principle )

BEEREHEERER S E G - HBIAE R AP BRI T gt R
BORLF o RIIGE 28 BT 2 e 2 - MHER B BL G ) (F 2 80 & A H R
KIE e
4. HEEJFH] (coherence principle )

R MR R (H B B2 R Y A SRR R SO~ B~ B o R AT BE AR R A
Gy LB R R EEEA - K 5 Al aEHER 2 IR B M A TR A LA ER
B R T RES R ST o BEINER T R -

5. Bz (modality principle )

T =X I (s B B Y B 3T IR A - s R AR (R B B R EE Ly T 2
B gtEERREE TN AXEDR - ARENREEBR - RhEEFER
g=E o~ B EF RSB 14GEE (visual/pictorial channel) - i /&4 HE
SEAE LB A A RN A I - P RE G O S E I E PSR A o E B E AR IR
i 2B - B B R B B GO - CEE S B R
/RBIGEE - T EEE R ERE A B AL A RS R B B RAERE o K - B A
R - ZEREEM G ES e (E RS ) BERIEET A - DR R
ERR -

6. %8k (redundancy principle )

EEEBI OB T R - B SR R 2R - R AR &
B e Bl E R AR AT - I H BT R LR A I S Bl B RN 1 EE S
SR E R (essential processing ) MAEAMEZE M EM (incidental process-
ing) HUBRHFIEIEA CHIBLG - B E 2 MBIk - 8235 & TRk A s B A 0y
AR - RE i 2 AR S BB AR B - (R aRIs AR - ZBHeE) =
FEMIBRIEAEL ~ JEMBARYERIENE. - DA T 3 2 E I YRR & -
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7. 18585 A (signaling principle )

SRR E S A B A A EEIIER (cues) BLAHARASHE - B2E R
R - R T 5 W R R - BES EER T R 1 8 ) 46 TR A B B 2 LG 2O
WA b DU EZEE A BB S HRI A AT RS » 1L AT RS
TEFRAIETT o H MR T 8BS (heading) | B T RIS (key infor-
mation) BRI, o KL AKFFEAR I8 DL b Ay B G % P 0 0 IR 22 ) o BT IR o
Y ERE 2K 22 BEARRE » 0T R 6 _E BRATHE 2 TSR 15 B S ol B 2 1 2 B IR 3 ) B
RFrmavEiE -

F LA B SCRR AT A - anf 2R L e B B R GEHM 2 —FEEE - B R
RE A ) 2B AR R L BB E ERIIRENIERE. - A R MR 2 AR E R
3T AR AR R T R B RIS T o O HAE D EE HOM AU AT b B RE A fef B
ANEGCIERIIRE - AR E T8 - RS2 E IS RS ERERL -

Z  BRHAAIE G EA BE T
(—) SRH &7 B i

RMAAMAAEFIANREE "L TIEAR 1 (mental workload) » EHF[1990
£ Sweller BFILBIRGIABER » Wan oy " RHFAN & - XFEFFZMEEN
HRAE BRI EAYZEE (Paas, Renkl, & Sweller, 2003 ) o BN 235 H T4
RALFALEE MR < SR TE (B30 0 2001 5 BERZR > 2003 5 BTy ~ uEk
02000 ; #HIGH - 2003 5 EHiAE) 0 2003) - WAHTAMERBE NI EE B LS
BO(CRIEEE > 200 5 BE5E3 > 1996 5 Jex,1988;Pass, 1992;Sweller,1988) » {HE i
REFMPGENEEB®Z - 55 RMEE )T B Z R 2R B A ~ B2EGFFRA
R 25 B0 3 55 7 2K i B AR S R S R A B T K o [RIT A Bt 98 R 28 R A 0 o £
Fo B Ar B2 E G 52 N B B EHUERE » Pk SZ Ry & far i & - 200 SR HE M 18 8 P RE & far Y
#iE o KPS EGERAR R 0 i g B0 B A B R B T R R 2R F A EN R - B
O~ HEREERE - e s B R -

PRGN BT E R R A A RO - B R DU H B S R IS - SR ERES
PO R S At B2 B BT - LB 20 o AKIR AN S R B A SOy SR B G - A
TAERRE CGEIER) NEEEERN . mMEWHEEIRERERE - 2EAE
FEDEBEWARBAE  ZREAEEFEH LS AR AR EZ R (Baddeley,
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1999; Ellis & Hunt, 2005) ° [Kth - " ERAIERAT ) 26 BGfE 22 H RN - AT
FIHY LRSS TELLE AR IR R TIFRR R L B TR B E (Cooper, 1998) -

oI B 1 A B B R = BB BRI A AR 5 AR A B
R e AR B BE AR IR I AE R AT = ~ BC1R - SRS R ¥ AMERME » GFEE 2B
BN~ SMVAFR IS - BAERIEAN R R RE  REES 0 REERE
BRAD - AGRCERFT R < LA B TN BESE  AlFEHARIEREEEm R W HA
—ERIBREE (BRZBE » 2003 5 B3 0 1996) -«

RER Ay - 2EBETPRAAMNNEIE = (Gerjets & Scheiter,
2003; Paas et al., 2003; Sweller, et al., 1998) : (1) WEEFFIEAT (intrinsic
cognitive load) * W ZHEMWFEHEEELRE » DLKMRENOEEE (ele-
ments interactivity ) @ HELEHZ B HM AAEAR G BV EH 518 B K 2E EHR L HK
Earysg B s - (2) AMERFIES (extraneous cognitive load) * EHMAIE
B R AH 48T BTN [A] » ik B B2 75 8 3 Bl P S AR AC R T 2 AR A (R RE RE Y B -
RRBEELIT AR - 52 EEH AR RS )8 rh e 2 E P AE ARy 1 Bl 8
b MEEhEHREEHNREAE L - (3) WARAEATNR (germane cognitive
load) - X EABWIFZLEI &L (effective cognitive load) - & —FEREKIMNERE
M  FEHRRBRNERRETEAM R - Dk [ B AEETERERNE
T 11 52 0 AL A v Bl B ALY R A AR+ (Rt B S E B B AT B B - AR
AT Ry SME TR SN B ] iy — R - (E R UG 18 P 7 28 0 S fr B &M e 58 R0 2 17
M REFRH B B B2 E ZARE I E BT - EE S| AN LR IEaR A &5
FHERNEE -

Rl - 223 AR - RSN e fr B RERE N EERAIET] (RERAE
faf ~ AMEBH AR A AR AR =F /&) (Paas et al.,, 2003) - NTERFE
il B B AR A AT - B HARS I HER A G T A SUR R R - AR B B G AE
A EtHERE T - A E A B AR S #5155 3 S i A B I AE 8 A
A frf AR - R AR POAE BB A B ] (5 m] 22 HEBF Z YRR AR & » DURESME RS A&
FIAYFE K (Sweller,2003a, 2003b) - HEHEAZH RN & EEEENHM KNG
B2 BT BB - MEFTRARSMEZR AT » Rt E B2 B i 2
WA~ BE R EREBRAEE - THBEEEEEERE (H - 52 BF
%) FEIFmEEZE > Mg 2E 3% (Briken, Plass & Leutner, 2003)
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() BB AR

oA B B A R D E iR S BRI ET B IR A+ I fEHCR B AT AR B
FHRFE R TR R A e IR FER R - REEE e+ — R SR
AT E ALY UE - KR BLEE 2 BT AHBA © S EGEEIRUE - BSUE - %
BREUE - fEATF (Cooper, 1998; Sweller,2003b, 2004 ) :

1. 7P BOERE T34 (split-attention effect )

STEGEE JIRUE (split-attention effect) ZfREREIVEEF » BEFREM
S AERTE 0 DIEBUR T EBMAMrER T2 6 0 DIES A REHEHYK
J5 - HACE L) EE AN R R I E N S 2k - B A B E nI R A &g - M
s BRI o BN DASCEARER B — iR B v+ Al Ry E AN R S o [ RIS
RO - LR RSO R S B - B W] DL R R T 3 B [
Fr k] DI SRR - kEE TECIEA R - HAE R E R E s
T A NEEGERNNER ST - BEE - M - AT SR E R -

2. T HXRHE (modality effect )

e E (modality effect) 55 F [F]RFFE Hbi 8 2 A BE A2 2 A [
WY RE R - 3 AR B R [A AU RE ~ AREEBEERE R 2BIE A - DU 2% 1l
BN EEEARA SN LIECIE R AH B A& - A S LE L &
By Z2 [ T AR ER AN A i AR BE - ST IR TR R - MRIE R AR R R 9t
A~ NSRS IR AR BE R By B 20 8 A - MEAE R EE IR 5 1 80 % ;2 A% ER i
B - HERRT1Y% - MESFEEH R - MIRFRATREE50% « K -
s~ PSR B O E 2B EM NS TS BRI & L B — Tl RO BT -

3. ZRRUHME (redundancy effect)

% BR W E (redundancy effect) EFEUIREF vl #EH B —/y 281 7RI AT 58
BOEEENNES  GHERZETAKEE - 22 er HeWnlaas - +
BT WEERSE A mPZE o JRRIZ R 20T X EZHHERR - DIRES
% BRUNE -

DL ESCRR AT A » ANERFBEM R EH 720 &8 T o8uEE 1%
JE  REHESZEHRAEN " ZERE - B INEREREE TIF &R - Kt - A
R B FE B it DL 2% e 2 B 5 SURF R B 1k 43 B B TR - NI ELEE s AN L B
MY 2% BRAIE o B i A B B @A RV R R EET - DIRRE R — GRS B E R A & fef » 12
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LU R ERFTAEREZLE KL

E\

5 Z AP

T ST AN o 2 IS B TR YRR K B B B R R 2 A B G £ (1 DR RE HOM AT B B R
F1 0 K PR SCRRES Fi8 16038 ) B m A R RS 280 - MHER B A2 AY 2 8RS e 2 1 fe
EORIE A > Al REE A R A S BB IE IR S E R -

. BBAH

BERSERBEE HE B R - DR — #5235 O ET I FE
B MAESREREERFAA M BBy RfE EERE BRI EEN
IEHH (Carrell,1984; Mayer * 2001 ) ° &% 5 AUBGIRLAN T :

(—) WA BLE

A R A B DL RE B R O Y 1 N A B BRI © K Garza (1991)
DU e 303 s B 2R aFAL 7 B R SRR FE U S R S8 B A I A B B
W R B ERS i B SRSy - NIRRT R Ry HI B B R = P i S B IEAHRA -
USRI R N2 E F N E R R - HIRE SRR E RS - B
FRREEAAE R E AP TE 5L - 1T R 8T B 5 Bl B A6 38 B AU A 1 BE ) Reese HI
Davie (1987) I8 ¥ A M 2 H A AR 22 - R R B E o HEEsE
A T B A 11 3 25 T 0 A Y B S RN S o BB T - R D R ARSI R B R
HAAEBIEE - B o Bl 52 B9 R R T R BERC IR D S BERE R R - B —
F AR B AR R A 58 Y (reinforcement) - A BRI S SCF i Y]
877 - BPTAEEE (1997) SRIEH MR CFRAVINE R Frff A B iR 2 2 %8
BfF 52 2 B A BEFE o 5 B S R S 5 0 S IR BERE R B2 P R S R
Fr&0E I R S B - B2 A w] Y EL ST O R A BR A 2 SCRE 0 50K, i i JEL
HBHRE - REFIEE T HRIAS (text) Zhh - AT RSB -

i kol ERE R - KR ZHFmi 52 (visual channel) B2EERE (audio
channel) #3818 fr £ fEAVER S BB — i@ E AT R (VRN B2 G EE » fEAER L
BLAERE o 7 tIE LA B RERI IR AE A R TAFRCE® (working memory ) #E173EH
BERH - 3B EEHE R R & - e IR B2 E B (Baddeley, 1992;
Lang, 1995;Mayer et al., 1996; Mayer & Moreno, 1998; Mousavi, Low & Swell-
er,1995; Pavio, 1987; Rolandelli et al., 1985) o [KIIIt » REZEFHE b5 | A DK BH 8
HIRF o omt B R RE B E W N A B T RE 2 — R F B - TR THERE s
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(=) HEJr8f%

TE MR B HIEE HE R - BT ISR A A EE A
— TR E R 2 ERAEE  DEHE SRS ERE - EHERENER
(Brown & Yule,1983) - RIZFETJEARIYEF - EEETIHEE B0 R T8 (glob-
al listening ) K EEPE (Rost,1990) o 2¥E (global listening) s&IE 7 B2 4 ¥ H
FTREEIHY A 2208 H R, IR e e 2 A e Ealnv e ke E 5 - 24
f€ENEE (information pool) FHEUGHFEA - #F & » EIEELETER HAVER
MABE RS EESWANSEERE - DIYRSAEET HEE - R Sun
(2002) RYBFFEREIR - B2 A4 O BETT IR HE S8 R iR FE RN 38 = AR EE AN I - [T 42
JE P 5 B B EE ) Bobt (5 224 T RE AR HMBIRE S I TE BE kA © HEBEHE (2007) $R%E
PEEE R W B A AR B A B A A S ek ST - el IR B E Y o B R B
EE B AR R FETE T AR BB AR - Katchen (1996) $RETEC L BEE 7%
W52 Fr B e Eh B2 M B % B PH B - ISR BLE e~ RV 2R B2
BRI E I B2 A AR R M BE - KRy REEE R i N A A — R R - S
HAEREJ) B g3 - Edasawa (1990) T ARIR » g SR EES I BRI BCRA5H
MR RS Ee R B R ERE NN EE NS < — > 5E - 8
B ML RBAEEREYGRE N ES K EE - DUREER L R EEEEE
5 ° Vogely (1998) ZER&ME Hw SEwBh+e St BHG LB - Al 24 AERE S
B BROSERE - BERE B R G 5 BAT -

52 o T S5 IR B A TR 4 A st Vs ek ] BE A B R S AR BE D B » HE T 52
BN s RERR R SRR U E R T RESE Bh A th T RE S PHERE - AR AR RIRE T
E °

(=) FHeHE

FRSEZHBPBENMEEHRW LR TR b - W AR
Frp FrfGRIVE R - Wt - TS24 2 EHLEER AR (Stroller & Gra-
be,1993) o EMEILRAIGHEAFE R - DU 52 Gk 528 0 B v & 0 23 i
AETRREHT AR - M EES AN FRBELCHEREESE#E (Paribakht &
Wesche,2000) - £ 5 8275 By R RE vh DL il FH S H B 48 =8 v B B 5 e B AR SP
ST EmEM BT AT /77 (Day, Omura, & Hiramatsu, 1991; Dupuy
& Krashen, 1993; Nation & Waring, 1997; Pitts, White, & Krashen, 1989 ) - fi

ul



SHBrFREATAALRELELEZIAR

#£Guichon B McLornan (2008) WIMFSEdHER Mrmiy L B 28 7 NHE
TREE BRI - AR B BLE B L EAEL I ey 2B - KR
IR T 7 5AET] - CAL (1989) FFALA T RN B A H ¥ 98 SCRE T A BRAY B /)N
BEArFE S B E T mAERIT - A5 R BB Rt B E W\ P AT B B 0y B A BE ] A AR
B H R 2 E S EEE Y w0 20T w2 R R BB AR H A AR I 5 i
e - hiciEwEk -

frer DL Bl - B AR EE ) BRE R R R T EINAE - RIME AT R
BE - R BT R Enmses - IERBSEE - REAER - REFHR
IR - G RIRE R AR A 7S S EER AR B EE - USSR 3 3 B 9 11 e 2
B QR IISE BB < (AL - 2 HE ST B IR HERR B R MH B - w DARH BD BE B2
WEARBE A B fe] - ST TR AR R NS B i - ST 2R REE A B EARGES
ER s o

Krashen$t ¥ 55 38 5 Bifed ARk - e AEfE T - BEAEE/RRD
HEHEESRW AT RBEERERR B35 EEE —HAENEERET
ga—E L HBESGRIES - BN A - EMEEESES - mIE
AEHEEARRBEIEE L (motivation) ~ f§/» (confidence) ~ fifE (anxiety)
FEHEEE - BRERSS BRI RIIET (Krashen,1981,1987) -« 23 BIRGRAN

-

(—) Bt (motivation)

EREE 2 EM > IS EENRZR - BIEEERE LB L2 57
12 AT R DRI T B A IR R R BT F R EE - B T EH - e
BEBSHESGHEDT - T8 - 1THEAEE - AHE CRiEx - 2003) - MEE
EEMEIRE = KEFAKHERF (Dornyei,2001; Gardner,1985;Tremblay & Gard-
ner,1995) @ (1) HEEEBEESEE - (2) HREBESEEMFF EIREE
HEERBESEE - Dk (3) K TELEEMA S IR ER -

FF 2% W 5T 3% B E B B A B T RB R MR R (R R FE B R E Ry E B K R
(Brown, 2001; Dornyei, 2003; Gardner, 1985; Oxford & Shearin, 1994 ) - f#ih
2 (2007) W EBIE AR REE A R X R S R - AR R E)
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i - BEA TR EERN 2 ANEEEE - W E P RS
G540 - MHBIEBEERENEFRE WX EENEZE 0 HREEEREN
POEAES - g NGRS R E R R I S E 2 IR - K RES 5 [#E
BEZE BRI BN - M HEE R T HEEA AT (Edasawa, Takeuchi
& Nishizaki, 1990; Mayer,1996) ° 534 - BB L8 Z [ETFE & 1A B4R 5 BhiAT
fm o BREEEE - 2ERBERIERN - BRAZHES  FARFtEERENTEES
#.0>J7 (Maclntyre & Donovan, 2002) -

KL - 2 bR T HA B E RIREEFER SN - thn] DIRAI 2 B 2 e S B 2
WA % RERIE - HREAN 2 E B rTREG A Bt » 38 M 3G 8 52 U IR
IS ERERL -

(=) {Z. (confidence)

HEK (1984) f5i » ZREKHEHLEZUREMER > MEEES

BIERALZERRK » NUELEERI ﬂlﬂﬁﬁc;ﬁ@mxﬁ HRRTT - AT Re A
EEME L » 55— /7 » b B35 17 5 = B2 75 B8 5 th R o ik 8 J M g L 3 1
HMEFRFRZEIEE - FPEE (2000) $H¥-TABRESCRELBUER IS 24 H#1T
IR EE - FREUR - BIEREE R E R S2AENEL - FHE
(2003 ) 13 5R 2 A D& OB T Ak Bl HC N7 B A BHAE AHRA - AR T B Y
N [ REHR - {50 AP GE 52 T Rt Y B e 1 A e

(=) HIE ( anxiety)

R R R AR B i R YGRS B ER R A g [ B B A ~ BEEE R
BHIEL » BERGENRE M ZEET RERR LEIRRE (Horwitz at el., 1986) -

ELERERN RN SRS EEREEEETE MR o
%mgzr&fmﬂﬁ@ﬁﬁz;ﬁWT(Mmme&wamWM>:
L. A (input)

EEEHEEEFNERE 28 $ERE SO 8 2 5 G B G — P Ry R
B oo mERNEEE - HRNEEIWEBIRIEEERIZEA (emotion-related
cognition) | » KL E RN E2EHRIVZEA (task-related cognition) -
2. =B (processing )

e BT & BENE MR - EEE - B LR Y s B AR S B R A
M RIS EREE 5 N E o e R BOREBAE A AR S F R Eery T AR
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WA S ZBERNEZE - MG RN EE N EE - hRERILEE
REAEREL » BERGZEEM T8 - K - EEERE AR ERE
IR » EARRWR -

3. Coutput)

FE A e L P B B OBEAEENE RIARSRRIE -

R B ARG B by A A A SR - LB B2 e B A B 603 B g oK & 4G
TAFRRER & » G e S0y 22 M 2K pr BRAHBA AR 45 - A 22 T R BIAE © I
HeEEER2EEEFXESSHEERE THEERNEAFTEREELNS
JIARE3E (Eysenck,1979) - AIRAE T HYAE 5 2 i B 2 3 i 2> & T A R8RSR
I - BHOMZIER S I G UCGE R B - HAE W INIERAVEK - @R 2 EErRE
J3 + HRPERR SN 5S I gt 3 S o 4 1 P8 R 48 DL SRR R P A 2R Y B AR - Rl AE
B8 FRFELEGE AEE (Maclntyre,1995) - BRIb 24 - HEFE & EHIE R
BERRE ~ RREE M R - RS2 HEEJIFFE (Masgoret &
Gardne,2003) -

fRe DL Bk - KB - BEONEEENAMRBE G HERES 2EES
MEF MBS EA B RN - LiHRE rES 250 AE (Krahen,
2006) - KIMERA A A REH IR figt iy AR A T S B EE 2 E Wy R - RIL DL 1
fE s ok iE = B AR YRR B B B0 - BHEERRE - HEARESR AT —
RBB LA ENM </l - FEHRG ISR 4 AR FifCH 5 nvE I SO =
B (0 PR 2 e G R 7 L BLAY R - B E SRR EIRE » D& 24N
fiff FIE% - BHEEEEI &L » M rIREAE L IE MY B2 ERERE - MR =R E K -

R KTk

— - BiRaEs

ARWEFERT £ 2 H B2 ERETH 2 BB Eob R 3 5 AU Bl 2 DU (0 DRI E ) gt )
Ry 7o 1Y USSR 2R BEATREIRY 25 IR 2 e S B QA RA T vy IR A2 0 5 A Dl
BE R S E R LR - IR 2 G 5 YRR R EH B B R A ey L e U
sty 2 BERg IR0~ B SR AT ~ ZERIEA - BAF 0 2 BERe b B Et e 2 By ok
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5 - ek T PR S ) BV 7 5 TR OM R T2 RE B R O B B 2003 8+ DABD &
FEREFR - NGAE RERATEEM R A g e S B R - DAG R EN R - R A S
RIS B Ao e HYIRF T PR BRER S, » 53 A0 I 358 1 B L I B i o A O e L IR
Gt B A R R B R AU ER R - AL ER A B A B AR Y T R & SR U 2 S
KARTEAE 2 LB @ E N S B G I U K s B OB B RE S - KA 92 4R
WL - PR T S BOEE I AR A T - RO AT — B
A B ARURE T B W B HE AR AR B B A (38 A » I 4 8k 58.5) R HEIAH (34 A >
V1953 8Fs58.0) o WA BRI 72 A o B B £R Y vh e B 50 A o DR 5 R S BT
RFrme BT PRAE AR ] o BERE - e B - RGESE 2 AR H 2 % - B
Rt B (NA g~ BEOIBEAE « TRl ) NEERE (B - B0 > EE)
W& - DIERET St 7R EN TS EH A 2 TR AR 22 - D885
1 (ANCOVA) BREZL RS 2 7t 287 e a5 R g ~ B8 BE K
AT s DI E % B % 88« 7o B BT A B A A B Ry 2 E e 2 5 D
KAMESZBZAL L BEHEE AR B AN AT T ATREN
BHEBERNE - B TR EH T BRI HIT 2 WG R 28R - 80084 5 FrBEM
HIRRA Ry WS SO I (BROR Rt )~ B BAE i AHIE) » B 2 [A] — A Behm
BT -

AL

|
— TR AT
‘Hiiﬂgﬂ 3
— e AP R I
LoE S Iz - WS - S
—-
ZERILH - '
T 46 v (0.~ BERE

B3E M S e B =T RS
P ]

ul



B PR ERAFTXERBLELEZITAR

—MREIAR

(—) &M

FENEZFEM A REEETE ARG _OO/NFRITREEEEZ
HERLZ AT » Hi RN AR E ks (B2 AETEENEE - BEEEELZS HA
e B » RRERA) 508 -
LB HEM

HRBHEMOE R AR ~ SRR B BRI s 2 A - HE—R 22
FOEEAMNN L E ARSI T o AN TR R ERFRA LR
MR R S Frah o L REE R S B - 3 EH i 92 % I TMPGEnc DVD Author 3
8 B ok BE R ER I AD VD Froh - E g B EERE B R - DU L e HI
BIEH S m N5 A0 TR -

D . 2k AT B S E R e
develop =R

Bl E%a#udta

2. PR HorA
R M 2R ia FNE - FIRFBURSEEI T ~ 75 ST REUR
FE=H N - S mAE 7 - AE2fTR -

-

B = R A AB BB R W W

B2 EfaHtEa
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3BTRS

BAREIE M L Krashen (1981, 1987) WA S B 151 =B I8 288 i Ry ik 18
B (5124792102526 ~28>308E) ~fE0 (3611
12~13~14~16 1820~ 227) MR (E5-8~15>17>19~2123 24~
27 ~ 29/8) F={Hm B IDARE © F— W m RS- - G = DR 24
HARZEE FREFAAER2EERE LvER - FERE#ES S EEE
FORHERRNEERBE IR -
4B THWE - WE

1 BCRE B R3 5 T » BT EE S BEfR ~ F 5 BE BYCronbach o fH Ry 43 5l Ky
0.73 » 0.77 - BUEAAERME ~ FEITHE - FEERICronbach a H751150.71
0.88 » 0.79 - R ERBEIBAVEE ST - #F - 5.0 - FBERCronbach a {4
A1F50.69 ~ 0.76 ~ 0.85 » AR ERE LRI Cronbach o {H0.92 -

LT - BRABERAE » BERFRFBMHBAMR A B R EEHEH
Z IR AR R B EMSEE - MR REEHEE - ORI TR R R
G RN AT -

= MRREE

it 1 © BT REE ST ARBERR NS AL 2R -
i 2 @ B TR 20 TR BER R IET TR AL 2R -
% 3 : TR FRERSTANRBBEREFRPE R AL AR -
i 4 : ZHRRCTREB AN BBER P ERERGHEE LR -

SN BRI

Z N

(=) SEBZFRERATANERRTERNBEEZENN

Woefiatl « LR TR EZ TN BERER CNAB R G HE 2R -

% 1Ry T Bt Bl 2 o1 L oz PR 25 B AR TS 0 YT AR S o TR SR - O A e B
R 1008 ¢ R S50 - B FI8ORT5.1321 - fFHEZ R 17.83321 5 i
FH V8 R 65.8637 » KEHEFE1416.32724 « t{H 152.256 * plE }50.0265EF].05H B

ul
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K#E (p = .026< .05) - #5REERFHA AR ERBEEER > BlTE
AR RE SRR - BT o iR T SRR T R NN B S B L B
PR TR L

2% 1 W RHAE P 25 PR SR AR A R E R B R

Numbers

Groups of Mean S.td'. df t p-value
Deviation
Students
=L 38 75.1321 17.83321
o 67 2.256 .026
Pl RE 34 65.8637 16.32724

AT T SR TR RB A L B P ER AR
S o BURE VBRI AU % R ) TR LA R 0 7
LIRS S+ T AL T P 5 2 P B B R B RE DS A
THRRGFTIITE PUZS » SR RV R T ~ SRR DIV SR I
S+ LA OB E A R AL - AT BRI AR BRI -
T 45T 1 0 7 T B2 O RO B AR+ 01+ AR
WIS - B S SRR, - ORI I TAE R B R SR S
BV TS 1A R BB B 2 13 2 SRS L 3 ) 7
Bl BB SRR o DRI T SR R R B RS T
H ST AR B BRAT » BRI LB AT -

(Z) SEBZFRERSTNETRNER FE2EEEOM

Wrgefae2 - Rt TRERTARBERER IETTHR AL AR -
Wrseliaxs @ DR TRERTANBRR T REERGHE AR -

R FIRHAE TS JT B i ~ R E2RERT » BB LA e E ek - I
JIE RN B E I 108 ; FREENEEKIL17E - HR21G 50 - fE5E 7 H 7
JITHD - B B RH A R OE S £ BOE S E AE AT SE 2 B (63.6232<69.0560) ¢ fH
BB R Y 2% WS R B A PR R 2R S 2 8 (78.0573>70.4398) ;5 HHIAEHEAE
RE -+ B R A B R B AR 0 WO B Ry R b - T A A R R R B AR
BRI Ry o Bl - AR s ERE T ¢ B A 0 [ 3R S B SO A 4 R 3
Vg8 (57.5359< 63.5763) -+ {EE B hH Ay 1% 0 1 £27 B v 72 422 TR 2% 3800 S 257 B

ul
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(71.9851>50.2787) ; HHIEEAEFZARE » B BofH A8 0 B B iR B 1% o0 BRI Ry £
cho T $E R A B R P 1R o BRI R Ry 4 i YR S B T IR e R B RV R Y 2
IRIM A BUER T - DI PEHIRERT ~ BREISEY 58 (67.5763 ~ 50.2787) EHR
% o

2 MIAHAEEE S BRfR » Ta B ERET ~ RIEGEE L AR R E R

Numbers S1d
groups of Mean . df t P-value
Deviation
Students
CyNEL AL 38 63.6232  14.25211
f?lmj; o 70 -38 688
AT skl 34 69.0560  13.35281
g EERAE 38 78.0573  13.58213
W2 IR . 70 235 018
BMIRE P 34 70.4398  15.78431
gz B 38 57.5359 14.19466 g
RN = S | 34 63.5763  15.72267 ' '
iz HEHH 38 71.9851  14.14582
BRI 70 5.16  .000
BRIEAE  premm 34 50.2787 19.89541

Fo it — DM < - BALETE R - FRBERE EAEREE -
DI iae . v 28 G AU B IE - Rl s R A8 IE  RIRAE IR -
T RMFEIEERE - R Mg LS REFEE R ERERE (F=1.271 " p
=316 > .05) ; EFHEEE B EYFEEEEEARZEE (F=2.989 " p =098 >

05) o B g EL S0 B A A R mT i R A R - W R AR AR BT B R R e B R
LBEFTEREEEE - KR " B REHE AR, o BT ER

AH P 308 B AR B (R M B B S SR - ST B IR 7 AL A BT - FHR3 R RAH
T EREUR - HEIE (ZERBcFREB X)) SR IET G A B bR
WO - AERE IR EF=5.018 ; fEFHREHHF=6.599 » R HBHEN K
FRZHAGAEZNEREHE (H2IE) AFE - HEENEREE -

FE B OR] - e A O BT A T ARG SRS+ WA S B A AR T T B e e B A
PR FABEE KAEE (F = 5.018 > p =.0093< .05) ; fFFRBEHMEE FES
HEt FRIEEE KHEE (F =6.599 » p = .009< .05) - MEfTHEBZILIRER - AR HE g

ke e B E bR i e - B BTG

ul



SUBr FREAFTAERBLELEZZHR

WE sz TR T R IR EE R S AR o Y TR, -
23 W RH & PR R 7 B o ) i e S S B B A SR

Source ?5; g’] df SA;ISZ:e Sig. P?tt;al

Squares Squared

Corrected Model 1082.728 (a) 2 541.324 569  .553 016

Intercept 25087.172 1 25087.152 26.835  .000 281

ERYALEIRL 5% 21.953 1 21.953  .024 .878 .000

BB+ B iR B A 1043.403 1 1043.403 5.018 .0093 016

Error 64531.874 69  935.325

Total 379420.868 72

Corrected Total 65614.624 71

a R Squared = .016 (Adjusted R Squared =-.012)  *p < .05

4 W L AR 7 5 B2 8 T B e AR L U i %

Source 73‘/5; fg df SA;SZZ; Sig. szt;al
Squares Squared
Corrected Model 1395.6 2 697.486 1.361 251 .039
Intercept 16208.08 1 16208.08 31.86 .000 326
SR R AR 72.232 1 72.232 132 717 .003
BB o 2 i 0 AR 1350.638 1  1350.638 6.599 .009 .037
Error 35113.710 69  508.783
Total 153312.26 72
Corrected Total 36510.683 71

a R Squared = .037 (Adjusted R Squared = .010) *p < .05

€ EHEATER - T SRR FREN T ERENERRE T REE B
REFE 2 o BURAERNSR I Ay 2 IR ae B S 2R i v - HE VB R Bl s R B 1T

AEEENE R (PSRRI ) 28 A FRRFENFERBE PR - i
A IRAE R - ABIR IR S AR R AR R B ARG - B R ST IR Y B
i o Mg A BN EE BB A M ERE S ERRAERE AR ERE T
Dlr s fas B2 T L =y S A B R E R - e 2 AN TR E2H O
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HFEERES 222 (Edasawa ,1990; Mayer, 1996,2001,2005; Paribakht & Wesche
,2000; Tiene, 2000) ° FEE2A: By ST LB AR v o st B Y S A B 3 e P RE 1R
B2 BEBAREAELFBEIENNEES|FE  BEENEFEREENZERE
BMAR L DR EEZENEE A B ESCAHRI A AT S|+ A AT R
RAMEFIFN AT » IHER 2 BRTUE - 5 Ry 2 1Y B B ) DR B2 R i - DA AR AR
B - WA BT BENFETHAEED -

(=) SERZFRERSTNEEEREE LM

Wrsefiaesd « ZRECTFRERTANBERCBECE R AHEEZR -

FSTyEBHEEREARERE L RABENMEER > WHEHEEE
oo BT - RABEMSRZREFEKAE (p=.013<.05) - JREVFIHHAEEN B
THHAEEZR - FEFE0TH > RREMRZRIEFEKE (p=.005<.05)
IR A AE (5 0 T A B A2 R - R T - K58 8 A5 R 2 g% ke
(p=.000<.05) -~ JRANWARLTERRRE A #E AR - MBRSEERENS - £5
JE i ARGEFHE KA (p=.000<.05) - JREVESAHAE R RE SR R FA M=
o LTS A - B R R AL 22T RE R A RS SR R LEHE AE A o0 O o JRENAE
2ERERE L iEAB R M A - RSB LG o OB ST TS e A S R T R e B g
R o Y T B ERE R L o IR T o B E R IR A B R A A
R R R A RIE A2 ERERRE -
75 T haAH B I < SO R T R T e e ik

g

(L

Value df Asymp.Sig(2-sided)
#f%  Pearson Chi-Square 11(':1))15 3 0.013
f§.»  Pearson Chi-Square 12(':?9 3 0.005
fEFE  Pearson Chi-Square 23('2539 3 0.000
#&K1  Pearson Chi-Square 4%'3)58 3 0.000

fE LRI T B FRER AR FE - B0 R0
REMEEEE AR - BRI A S R B R R - SR R
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HEim - FER AR B AENEEEE (BEE > 2007) » I ESIA
N EER B RN 74 - IS [ EEEEEE - Wt - SEgEEREZ R
EE B E RN E B R R - BN - REBEREEg EEER - AL
LB EEM - kA g K2 IEER T - Kiaed s R EENE O (5
2L 2000 HEK  1984) o H rEMEREOHINE - FEBREREZ S
BN 0 BT AR R AR R AR FRAITE B Y B RCR - AR SR R RS B g T
RECiE WA & - KRBAHR S - EiE S E N - K - SEEgHEEEE
BRI o8l - HEOHMIY R E R « RS E B S BER - e RS A B
WREJIRYREE - 1 A RO 2 AR BN S — 2P R B 5 R & R R AR R
R B OB P R ERN 2 AT E LB E LN JIREE I HEE
FH A1 (Eysenck,1979; Maclntyre,1995; Masgoret & Gardne,2003 ) - HJF5E%%
B BN ER 52 FrAS S OEE R E N - v LR R E B - A EEAGE S EN
2 EMERMAGEEAGSRERELN AN RFERNE TS| HREHRZ
i~ BokEEEREENEL - HBENEEYIR -

{1}

= AN

ARFFEHE 2 AR K Mayer (2005) FYFRGR R R LR 78 PO 2540k 3 R S IR
PR T RARONETRESR - Dials " ZRBCTFRESR TR ) HEEERK
(A - RN T REE) RBEERE (B {0 BE) e
WAEFT WS G L ARE - R AT

(=) "ZEBZFRERASN HBEEANNTEFEEER

AWgeg " B TR ESTTA ) B T o R R R R g Bl
W R TR TR RS o IRBAVIFEE B REUR - EEEHE - I8
TIB R A B b o T DR R T SR N IR A S R R R OGS A
T EERE TR MR E R RS RA SR R — ~ = = o JRREE
HEHANAR S BERGEIER SRR - 2 008e 235 A RS B2 soE s 8
o ASEAREAAAE - (EARMIZEth B - £ 2 BRRIR A B BOREE T - &2
Fr AR IRER RN A Se B v 4~ BB B B2 ENE R EA K
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IRENZ BRGUERITH OK » DRI T o S0 R ek o RS ) e B PR 3 3 B2 S
# o AMER RE RN R EBIE - e BRI R - RIEER 52 RN R A 055 A
Rf SR HIF - i 5 5 S A ARG AR 2R AT RE e e i 2 [ IRF RE bl BEERUSL Y B ey B - HER A

2R 152 T IR RS S M AR A Y AR T T SRR AE B - B (0 DRI S S R o e B 5
El K Rk Mayer (2001, 2005 ) HYZ S HG R0 X1 HH G S aR G IR I - B2 BdEE
FE S BRI B 5 - B BL5E H o0 SR A R B EGE ﬁlﬁlﬁfﬁ}ﬁﬂr@¥$$lﬁli~iﬁﬂ’ﬂ
AUEL » AN B 3 ol B — b B S Y R R e L R R AR R S R A 5 I HL
RN PERA M ER N RTEEREN D EEEM AE L Lii%%ﬂ_%ﬁ’ﬂ
ERTTWA EHERAMBA A ARG - a0tk Al AR IMERR A& - HER 2 B8R
& o Kt > BALEEE R R - SR E R B8 A DU R - DIBUR B4
B - A~ AT > BHEHEEAES -

(Z) "SEBZFRERLNN ) HBEEEENREREEEERE

AW E B AE R R - I - B0 > BREWEERE L > TSR
PR EEBE B B 4 VR E B RN TSR TR ) WEERE - RS
A A SCRFART SRR Y - IR RE Bh 2 B AR S DR AR BRI R - 2R
TR B AN R EREGGIGEE - AE T o BEEE TR DR B B BIR R
HIERMERERERE o KR Frag g om 2 A vy B E g% - 305 1A R $E R o8 Rl I
T WHIBRARNEERE - WROBUEEJIRUE - fEm RMERE L - BEEE
FE RSN B A S ASCR - AR WY RE G B B3N TR R A & - 2K H A
BRAIESS - BRERERZ 8 © B0 KREREENEL - BAEBAENZEEIIN -

”"ALJ\J:H?“TE ' Zﬁﬁﬁ’ﬁﬁxiﬁ%ﬁ%@Z?%%ﬁﬁﬂKm?7.2.“%’%‘!&%( (NE
Hifg ~ BEJIEAE ) o thBRERE (F - Fo > £BE) - 8EA
?’”“WﬁWEm%PﬂZfﬁ Bk J?I%%i@%%i%ﬁﬁﬁ?@zﬁgﬁﬂ’ﬂl%ﬁf’ﬁ%ﬁ%ﬁﬂﬁ?%ﬁi
H o aDGRBAEEEE R T - EEAEEFEIENASTESIFRE - ek
HEA TR FBITEAA - WER A RENTEE NI EICR - RS2 AR
po AT o R G Y B B A PO R R - DI AR AR R - IR AT B
NFEFEEAED - ALK 52 Fofs & G822 E W 16 51 2UEE 5 SR B s R s Ay 3
AE R RS | BB Z B - B0k REEREENEL - AEEBAENSEE

D5k o
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KTHEEE (2006) o K NHEEEHEET] — BISEEEST - 2009 24 H1 H - HUEhttp://www.cwbook.com.tw/com-
mon/magazine.jsp?productID=1104

TLAERS ~ BRI ~ #5508 (1997) -~ ROCERTRAHER L8 - SRS 230 133-143H -

RAESE (2003) ° B/NTLAFARERE R EE%E’EEM%ZTTEET DA TN SRR NER B Ry B - B 15 BRA R
BB E TR AR S - R - SRR -

SA ~ SERRE (2008) - BYEREM 2 B E PRI R CE 00 R BT U S R B S R e
LU o RRERH « BIEREEE - 53 (1) 126

OREAE (2000) © JeRiEIE: » SCRERSHEAI 2 BEHE BB SO BRI - BT A ANERIR S H0E L BB

R RS o R > HAE -

Fisaihy (2001) ° DIRRAIE B Re i Bt B B BT N S sl s 3 -
AIVE BLELRRE AR S - R - BRERR -

AEBER (2007) - FEGEE-REZ T BERHBL NP EIGERE R - BEESEE T - BN ERASEE
BRI B A S BT -

FERREE (2003) © B A SRR AR E R B B L RAPR ST o BN EALANHE AR SR B R i A S
AR - #AL -

FEE (2000) © HFHELE S B 5 H GG RME R L BRERCZ BFE © BINL - IEREUSERGTa I SEATiE
AR R - A

BRabk (2003) PO E AT Bl G BB BURRIRIUR © BINL e HERTE R EBR R R BE BT » 21 0 29-51 -

BREETS ~ JEEESC (2000) o FRRIET H 26 LS PR ST B 22 i s B 5% - EEVEEIISE - 2 (2) -
45-59 -

=P (2003) o GRRIEMTHE R HAEZS: ERVRUR - EEREINIZE - 66 0 77-83 -

B (1984) o BRI 2R - DAY B ATHE o SO SCRR R IR R EAR » s RBISR —JE e iE L
PN R S s (H3-9) » b - S -
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